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Aims

Our teaching and leaming policy is designed to- ensure that consistency, and expectations for teaching and,
learning, at Woodlands, are clear. The policy outlines the school's ‘non-negotiables’ and the key teaching
strutegies for all staff at Woodlands Primary School and Nursery. Putting this policy into practice is not an
‘add on; it reflects our expectations of high quality first teaching.

We helieve and understand:

e Developing mutually respectful relationships with our families is essential; we view education as a
Jjoint undertaking. This involves everyone: the children, parents, staff, Governors and the wider
community,.

e Children should develop respect for themselves, vulue the contributions of others and acquire the
skills to- succeed, in owr ever-changing society.

e Pupils learn hest when they have their basic physical needs met, feel secure, safe, valued and feel a
sense of helonging; children’'s well-being is at the centre of everything that we do and is
Jundamental to- achieving success.
opportunities to develop skills, critical thinking and explore concepts.

e Children's learning must extend their experience, knowledge, imagination and understanding so that
potential.

e Our learners should he sensitive to the needs of others, should have a sense of fairness and, justice

. Wehwmamwmmwydmwfdop&moﬁamptwm co-operution, perseverunce,
independence, respect and, responsihility.

e Each child is valued as an individual and we aim to encowrage and foster their development

intellectually, physically, spiritually, socially and emotionally within a caring atmosphere.
e Our children understand that the school's vision and values are promoted and developed through

the secrets of success.
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Roles and responsihilities

Teaching and learning in our school is a shared responsibility, all staff understand that everyone in owr
school community has an essential role to play. Key expectations for partnership working are outlined in our
Home-School agreement, these include: cwrriculum, behaviour, attendance, equal opportunities, home

School Staff

Staff in our school will:
. UwWWWmmmummoymwwm
e Identify pupils’ misconceptions and act to enswre they are addressed.



andusmg,a,rangzoj&approprmt@re&om

e Provide time for pructice so pupils emhed their knowledge, understanding and skills securely.

e Teachers identify and support any pupil who is not ‘keeping up or working at age related
expectations to enahble them to- make accelerated progress and ‘close the gaps in learning .

e Check pupils’ understanding systematically and effectively in lessons, offering clearly directed and
timely support.

e Provide pupils with insightful feedback, in line with the school's assessment guidelines, about what
pupils can do to improve their knowledge, understanding and, skills.

e Actively engage parents/carers in their child's learning through the use of: effective communication
systems, face to face meetings, Class Dajo, letters, school wehsite, newsletters, stay and, learm
sessions etc.

e Update parents/carers on pupils’ progress termly and produce an annual written report on their
child's progress.

e Meet the expectations set out in linked school policies.

e Celebrute achievement and have high expectations of everyone.

Pupils
Pupils at owr school:
e Enjoy learning and love coming to school!
. AmmWWWW%MMdMWWWW
e Understand how to improve their leaming and act on feedhack, written or oral, from
classroom staff and their peers, to improve.
e Meet expectations af good hehaviour for learning, respecting the rights of others to leamn.

Parents and carers
Parents and carers of pupils at our school:
e Are provided with concise information on how well their child is progressing, in relation to
the standards expected and how they can support their child at home.
e Ensure that children arrive at school every day, on time.

Planning

The planning process is at the heart of effective teaching. It is a creative process, rather than a product. It is
collaborative and allows teachers to comhbine teaching pedagogy with knowledge of learners, the
cwrricwlum, and the teaching context. It is a time when teachers envision the learning they wunt to occur
and analyse how all the pieces of the leaming experience will fit together to- make that vision a classroom
reality.

Learning overviews for each year group:

Our long-term overviews illustrate the specific subject content, based around a thematic, cross

cwrricular approuch, for each year group. Within the EYFS, these plans form the hasis for enquiry-based
project work. The plans for all year groups, have been created to ensure hoth contextual and thematic
connections are clear, allowing, children to develop critical thinking and reflect on concepts and ideas and
learn and work together. Our cwriculum can be described as hoth cumulative and, spiral in nature. To
enswre that it is well structwred and sequenced, progression documents, that have heen specifically designed,
by school leaders, allow teachers to plan with precision. These documents are sequenced to ensure

that progression and halance is achieved, whilst clearly outlining the end gouals expected, for each subject
across the year groups and key stages. By teaching concepts in the context of multiple suhjects at once, time
cwrricwlwm is also enriched with planned experiences, visits, assemblies, cwrriculum theme days, outdoor
learning, sports, clubs and workshops.



Medium term planning

Medium term planning is unique in that it enables teachers, when planning a sequence of lessons around a
whao they are teaching, it for. Schemes of work have heen developed for a range of subject areas. For literucy,
these include Handwriting, Punctuation and Grammar progression guides, Spelling and Genre Guides. In
mathematics, the Calculation Scheme of work and progression guides for each area, support staff in

Daily Lesson Planning
Teachers plan individual lessons for all subjects, this is completed on a weekly hasis. The following non-

e Daily lesson plans are presented on an agreed school format, following a review of teacher workloud
(PPT-no additional expectation for other planning formats).

¢ Leaming intention and success criteriav for all lessons are included and shared with children.

e Meta-cognition strutegies are clear, including an assessment for learning opportunity at the start of
all lessons (Where appropriate).

e For Numerucy, daily fluency exercises are completed at the start of every lesson.

e Models and images should he used (these follow the agreed images outlined in maths and SPAG

e Effectively planned questions to deepen knowledge, encourage reasoning and help children to know
and, remember more.

e Opportunities for children to work collahoratively to articulate understanding, share ideas and,
deepen their thinking.

e Al children receive high quality guided pructice, leading to independent working.

e Notes for teaching staff.

e Leaming tasks and resources are appropriately differentiated and clearly reference how the
are working with an adult or working independently).

e Al planning is saved in year group folders, the week hefore lessons are due to commence.

lemmglteam&and,plmwng,suppmt
Year group partners meet at least weekly.
e Planning, Preparation and Assessment (PPA) time is used to evoluate the previous week's planning
e Phase leaders and subject leaders couch, mentor, support and monitor the planning processes across
school, where required.

Within Lessons

At the heginning of each lesson, the children are asked to- complete a ‘cold task’ to- accurately and quickly
assess prior knowledge and skills, they know this as ‘AFL’. These Assessment for Learning, (AFL)
opportunities, pitched at national standard, are used so that the teacher can question, ohserve and assess
pupil understanding. This determines the level of support or teacher exposition needed for each specific
lesson. We know that simply, ‘grouping, children in to ‘set seats’ does not account for the wide range of

For example:
AFL: Re-write this as speech with action. AFL: Re-write this as speech with action.

I saw that yown, young scallypwug. Yawn again and T'll
I saw that yawn, young, scallywag. Yawn hnvsggﬁurg,utsjurgnnw Skilfose, shouted menacingly

again and I'll have yowr guts for garters said  as she pointed her finger.

i ‘S Madame,” Johr replied, , looking, st t at
smm Sw Madame Johnny said. Your hw@ wy replied quietly g straigh
cap s set too jaunty. Yow know I hate a “Your cap is set tou jaunty. Yow know I hate a jaunty, cap.
Jmult'd/ cap. Fix it said. Skj_u_uzq_cg,_ Fix it;" Skullface whispered angrily, as she adjusted. his cap.




FL AFL (ANSWERS)

What is a classification. key?

250/0 Oﬁ80 = 250/0 0?80 = 20 How do you use it?
_ Q = Can you create a classification key, for
20% of, 80 = 20% of 80 =16 — -
5% of,80 = 5% cf80 = 4 %E 8
AFL: What are continents?

Name and identify continents on a majp. -
Explain why a wooden spoon will not bwm the
persorvs hand even i it has been in the boiling,

o
v /L

Can yow name any divisions of the Earth and, tell me anything
abhout them?

Following on from the AFL, the teacher will select children for focussed work with an adult. This enables the
correct level af support and necessary teacher modelling or guidance, to be put in place. For example,
children who demonstrate that they can achieve the AFL can hegin the learmning tasks for the lesson without
the need to sit and passively listen to- modelling or explanations for learning that they have already,

Adaptive Teaching

We understand that progress = children knowing more, rememhering more and heing able to- do- more.

We also understand that challenge is related not only to differentiated learning withing lessons, but also the
ambition for all children to achieve key end of year expectations. Adaptive teaching is not revolutionary, it is
during the lesson; it is ‘adapting planning prior to the lesson & adjusting practice during the lesson’ (EEF,
2021). It is about planning for and teaching the leamers within the classroom; the same diet, but at a
different pace.

Our cwrriculum is sequenced, to enswre that pupils know and rememhber more. Knowledge is built on over
time. Schemas are mental structures to- help us understand how things work and organise knowledge. As we
take in new information, we connect it to other things we know, helieve, or have experienced. This is how
children learm. It is owr expectation that all of the children at Woodlands will receive high quality universal
teaching as a priority, at an age-appropriate level. We helieve that all children can make progress and
achieve, if the right strutegies are put in place at the right time, enabling them to do so. We helieve this
constitutes ‘Adaptive Teaching .

Adaptive teaching is reactive and, responsive to individual children’s needs at any particular moment in time
and at any point in the learning jowrney. We ensure that children are all challenged to achieve their age-
appropriate milestones. All children will access the planned leaming and cwrriculum content; some will
undzrstand,wmnmdzepig,thunothm Tmmmmmmmmmmw

In order for all pupils to- be able to achieve these intentions, it will he necessary to ‘adapt teaching for
o Targeted, tailored support both within lessons and as pre/post teaching.
e Individualised resources (privacy screen, wobhle cushion, fiddle toy, coloured overlay etc).
e A runge of meta cognition strutegies (knowledge organisers, word hanks, scaffolding-writing
Jrames/exemplars, mind maps, recall, peer explanations etc).
e Breaking down content into smaller chunks or steps.
e Modelling and sequencing (thinking out loud, manipulatives, worked out models etc.)



e Consistent visual models/resources (e.g. RWI chart, models and images used in SPAG and maths,
classroom equipment etc.).

e Removing unnecessary expositions i.e. keeping youwr spoken language at an amount and level that
will enable maximum access.

e Refruming questions (Asking a question that requires the same high level of thinking, but using o
simpler construction, by using an active rather than o passive voice, or by focusing on one aspect at
time e.g: If I were to add 9 to 4 what would I do?/ What are the different strategies that I can use
to calculate 9 add 4?).

e Intervening appropriately, i.e. in the classroom/lesson wherever possible, to- minimise the need for

Learning enwironment

At Woodlands, it is understood that the learming erwironment should support the right conditions for
learning. As discussed in the Reggio Emilia approuch, the enwironment is the ‘third teacher’ and should he a
learning. All staff have a responsibility to ensure that the school's vision and ethos are evident throughout
school. At Woodlands Primary School and Nuwrsery we aim to develop mutually respectful relationships
classroom and during social times around school. This includes taking a pride in their uniform, looking after
resowrces and heing respectful. Displays will not be used for decoration but will value, celebrate or support
learning. Working wulls are used to display the learning journey, making the final outcome clear to the
learner and supporting the learning of new and technical vocabulary. Pictwres, workings out, mistakes and

e There needs to he a distinct difference hetween celebration/static displays (of final pieces of work)

o Cuwriculum displays need to have an inteructive element, questions and answers posed by the
children, 3D element, outline theme planning overview.

e Corridor Displays to have a set half termly theme, this will be overseen by, SLT. Staff will be notified,
af the corridor theme at the end of each half term.

e Phonic charts in EYFS to Y4 need to he visible (preferably located, at the front of the class at a height
within the child's eye line, preferably next to the IWB) and children in Y5 and, 6, who still require the
use of phonic charts, should have their own laminated A4 size chart in their literacy book to help

o Classroom staff must ensuwre that the resources the children need are prepped and avuilable
(including individual resources) for each lesson. These resources must be used to support and,
promote metacognition.

e No resouwrces or hooks that are not cwrent to be visible in the classroom.

e No resowrces on top of high cuphoards nor in the classroom the pots.

e No resowrces left on under the counter work tops in the pods as this should be used as

e No resouwrces/ clutter piled high on laptop trollies.

e Do not cover up door windows with paper children's work or displays (this is a safeguarding
requirement).

e Ensure tables are tidy and children keep the cloukroom area well organised and clear.

. Pods,tobeused,a&warmng,spam(a&deq&smﬂPPA)tthod&nzecttubesebuptasu,pporb

Reading Comners in classrooms
Where reading comers are used most effectively, to attract the children's attention and engage them in
wunting to select reading material, they have the following features:



An attractive label stating that this is the book cormer pictures/posters that drow yowr attention to
Inteructive displays that celebrate hooks/authors.

A star rating interactive display, that the children can rate and recommend hooks to their peers.
Displays that highlight a hook, books from a specific author, books that represent cultural diversity
and class favourites that encouruge the children to choose a hook to read.

Comfortable seating to attruct the children to come and sit in the corer as a place to sit quietly and
browse and, read bhooks.

Use Reading Diary Raffle Tickets as an incentive for pupils to read at home and complete their

Display,
Each classroom is required to have the following:

Anmmmmwmmmmmmamsw

Retwuntarte}act&
Lahels (prepared speech buhbble, using Twinkl Cursive Font in all lettering, title)
Children's questions (focus on key learning questions and targets,
answers/ responses/ annotations to questions, and children’s ohservations and responses).
Higher order questions to deepen children’'s knowledge and understanding
Information
A variety of texts (to encowruge investigation, exploration and as a resource to stimulate further
discovery)
Children’'s work (hest work and work in progress)
Word banks (and other information that would, help scaffold children's learning, i.e. writing
Jrames)

All hooks will be consistent across school and therefore must have:

Front covers with details of child, class teacher, subject, numher of hook.

Bouoks to have a colour tah at the top of the spine (White-SEND, Blue-PPG, Orunge-EAL, Yellow-LA,
Green-MA, Red-HA)

Dates and L/I s underlined. in pencil (regardless of whether child writes in pen or pencil). Dates
If a piece of work does not fill the page, leave one line, then use a ruler to- draw @ line undemeath it.
After drawing the line, leave one line, then repeat the process by writing the new date and, L.I.
Any cross cwrricular links to be evident in Success Criteria. (Write in brockets after).
Diagrams to be in pencil.

All work in maths hooks to be done in pencil

Success criteria sheets to he stuck in and assessment of the skill (I can) clearly marked by
highlighting in yellow-see helow

I/S/Gwdmrhg/dmwmwmboj&supporbﬁoreaphgroup. This also needs to he included
ascenders and, descenders.

Rulers must he used to- draw lines and children in Y1 should be trained to- do this.

Short dates to be used in Numeracy and Science, long date in Literacy.

Correct use of margins, lines and pages (orientation, next line/page)

Paragraphs or sections of writing should bhe defined by o line

Numbers written within squores

Inside cover Literacy hook must have common exception words, inside of maths book shows key,
Al worked marked by adults in green ink. See marking and feedback for additional information
Any mistakes to be crossed out using one line.



e Al children to use a red pen for editing their work.

e Tahbhing needs to be evident -Literacy hooks following IPAW (independent piece of assessed writing)
Maths and foundation subjects after end of unit assessment (Y1-Pale Blue, Y2-Dark Blue, Y3-Pink,
Y4-purple, Y5-Red, Y6-Yellow)

Marking and feedback

Responses to children’'s work take the form of oral and written feedhack and, when appropriate work

is marked with the child. An emphasis is placed on the teacher feeding hack to groups/classes at the

end and/or beginning of lessons ahout progress made, any misconceptions and areas requiring further
development. This supplements individual feedhack and marking. Wm’k,mbovles/rrwstbzrrwrkzd,bejomt}w
boohl&naxtused Itwa&ag/r%d as part of the work load, audit, wreduceﬂwamoum;oj& wuwcessarg,
Ncrumwcessurgcrraxtensmwrrmwnt& that do not move leaming forward, should he used e.g. swperwork)

Awstaﬂagrwd,wﬂw}ouowmg, as such work is marked, in line with agreed guidelines:
Work will be marked in green ink. Staff should use the school's handwriting font - cursive script and,

ensure their spelling and grammar are accurate.

e Yellow highlighter will he used to identify the features that have been included according to the
success criteric.

e Developmental marking (MFS-Marking For Success) should occur at least once a week for each child.
This must be presented. in a Green bubble and marked following completion. It is the teacher’s
responsihility to enswre that children complete these tasks in a timely manner. In the Early Years and
at the start of Key Stage One, the inclusion and recording of pupil voice will feature heavily in the
way in which responses are addressed.

e Developmental Marking (DM) needs to include; consolidation of end of year group expectations,
correottmojlnuscmwepﬂm move learning on and/or deepen learning not just a focus on

e Correcting every mistake can he disheartening, so marking will relate to, and focus on, the learning
ohjective / success criteria (rather than being a detailed written comment on all work). Pupils will be
awure of the objective, as it will have heen shared and explained at the beginning of the lesson. It
will also he in their book at the top of the piece of work.

. GmwmmmmwwWmemWﬁw
WWW&WWMMMWWWWWWW not instead of. A
maximum of 5 corrections to be given per piece of work.

e Teachers may decide that it would be more heneficial, on occasions, for the children to mark their
own work, for example, a spelling test or as part of self and peer marking-this will he done in red
edit pen.

e In maths, correct responses can be highlighted yellow-incorrect should he evidenced with a small dot
and children given the opportunity to edit.

e When children complete AFL, staff should mark (in pink highlighter) where this has heen successful
(this happens during this point in the lesson-usually by the TA).

e From Year 2, children should use orunge highlighter in their Literacy work, to identify where they
have correctly and appropriately written a ‘common misconception word

Assessment, recording and reporting

We track pupils’ progress using a comhbination of formative and summative assessment. We discuss and,
explain pupil targets with children and provide termly verhal reports against these at parents’ evenings.
Pupils will receive a written report annually. Teachers and support staff assess pupil learning and progress
assessment.

Formative assessment:

Used on a day-to-day basis. Teachers use this to adapt their teaching and learning throughout the lesson
and to plan the next lesson and do this through:

e Observing existing knowledge at the beginning of the lesson through the AFL



Open ended questions to seek pupil understanding
Working with a guided group through 1:1 discussion
Observing the progress pupils make during a lesson

Summuative assessments:

Used at the end of a unit of work or at key points throughout the term.

e Baseline assessment in EYFS-within the first 6 weeks of Reception

e Half Termly phonic assessments of all children accessing RWI

e Planning regular assessment opportunities throughout the term, used to identify strengths and areas

e IPAWS are completed at least half termly indicated, in the Long Term Cuwrriculum overview, and are

e Teachers use a runge of end of unit tests for Maths, Science and Foundation Subjects (White Rose,

o Standardised tests for Reading, Maths and SPAG (NFER- Y1,3,4,5,) and past SAT papers for Y2 and,
Y6 and completed. These are carried out at the end of each term.

e Burt Reading Tests and Boxall Questionnaires are also used when gathering data for some pupils,
particularly for those pupils with SEND.

e If a child arrives from another school, they will be assessed within a week of arrival.

e Formal standardised scores are recorded on the whole school data management system-BROMCOM.
This information is then triangulated to- generate an overull teacher assessment for each child.

e Once data has heen completed, subject leaders and senior leaders analyse whole school data, to
identify trends, strengths and areas of development and to inform/assess the impact of interventions
and strategies. Analysis also includes:

» Achievement and progress by year group
« Achievement and progress by gender
+ Achievement and, progress hy, ethnic group/ language
» Achievement and progress of pupils with disahbilities and/or special educational needs

Statutory national tests and assessments set by the Government to compare children's achievement from
school to school.
« Expected ELG by the end of Reception
* Y1 and Y2 phonic screening test
* Y2 end of Key Stage 1 assessments

« Y4 Multiplication tables check
* Y6 end of Key Stage 2 tests and assessments

Monitoring and evaluation

Timetabled staff meetings are used to moderute progress and standards, and, jointly level pieces of work to
qumug,assumsta?fg&‘;udgzmm mWWW/WW/WWWW@ Thp,se
work and check and compare that judgements are consistent. Modmﬂmagrmwﬂ&mdnaunu@m
pupils’ hooks. Teachers use Exemplification Materials to support effective and accurate moderation of pupil
work. Additionally, where possible, opportunities are planned hetween schools for teachers to meet to

Senior leaders, including governors, monitor the progress that children make within lessons and over time

through:
. Learning wulks/Lesson ‘dips’

Book and planning scrutiny

Pupil Voice

Moderation of assessment judgements

Collation and analysis of data



Year group data analysis action plans

Reviews of Assess, Plan, Do, Review/ IEP targets for pupils with, SEND
Link governor monitoring visits with subject leaders

Termly, Pupil progress meetings and SEND pupil progress meetings.

memmwmmwmmwmmmoﬁm
learning and assessment and to plan whole school development.



